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Abstr ac t 
The present study addresses two majo r i ssues . First, 
the need f or childre n to develop the skills necessary t o 
prevent themselves fro m b e ing mo leste d . Second, the n eed 
for hearing impaired c hildren to rece ive the same info rmat ion, 
coping s kills, and d efense strategies as their hearing counter-
parts. The "Safety with Strangers •• slide series was p r esented 
in classrooms of h earing impa ired students at both the middle 
school leve l a nd elementary school l e vel. Program t r ai n e r s 
gave s tude nts informat i o n r egarding stranger approach es, 
d e mo nstrat ed the safe, appropriate (rol e -modeli ng) and gave 
the children opportunities to practice thes e safe , appro -
priate behaviors (be havioral r e h e arsal) . Thi s program 
was e xtremely ef f ective with the middl e school stude nts, while 
there was no tr eatme nt effec t with the younger chi ldr en . 
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Safety with Strangers 
A Preventive Program for Deaf Children 
Child molestation is described as "sexual misuse," the 
"exposure of a child to sexual stimulation inappropriate for 
the child's age (and) psychosexual development ... " (Brant & 
Tisza, 1980). The continuum of "sexual misuse" ranges f r om 
exhibitionism to sexual murder. Owing to the wide range of 
offenses, to the diff erenc es in legal definitions (Bur gess, 
1980) and to the failure of victims to report such abuse 
(National Center on Child Abuse and Neglect, 1978), it is 
impossible to determine the incide nce of these acts . Estimates 
ran ge from 25,000 (Law, 1979) to over 500,000 (Gagnon, 1965) 
sexual molestations per year. 
Researchers in the field have lon g attempted to categorize 
offenders, yet s uc h categorizat ion , altho u gh an inte resting 
academic exercise, has little practical significance : the 
molester simply has no universal characterist i cs. The 
molesting b e havio r may be a small part in a c hain of criminal 
behavior (Frisbie, 1969) or a single incident as a reaction 
to situational stress (Groth, 1977) . In contrast, res earch 
o n the characteristics of the victim has r eveal e d so me 
commonalities. 
In Griffith's extensive review of the literature (1982), 
s he not es that most studies foc using on c haract eristics of 
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victims report a median age between 11 and 14, a higher 
frequency of female victims, and that a majority of offenders 
are known to the victim. The consensus in terms of dealing 
with sexual misuse of children is that of prevention. 
Prevention of Child Sexual Misuse 
Gr iffith's summary of existing prevention pro grams 
addressing this issue reveals that little beyond the use 
of warnings have been included in earlier works. Randall 
(1971), Spock (1969), and the Queen's Bench Foundatio n (1977) 
suggest such admonitions: 
1 . Never get i nto the car of a stranger. 
2 . Never accept candy or anything from a stranger . 
3. Never go with a stranger no matt er what is 
promised o r what reason he gives for the 
pick up. 
However, Griffith (1982) cites Landis (1956) as stating that 
of 1800 molested subjects in one study, 71% reported having 
r eceived such warnings before mol es tation incidents occurred . 
In view of this, it appears obv i ous that a more comprehensive 
prevention program is n eeded . The following two programs, 
"Child Assault Prevention Program" and "Safety with Strangers" 
can be characterized as respons e rehearsal approaches. This 
involves teaching appropriate r espo nses through stimulus 
control, modeling, and behavior rehearsal (allowing t he child 
to practice the safe behaviors. 
Child Assault Prevention Program (CAPP) . Three forms 
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of c hild assault situations are presented in this program 
package, one of which is pertinent to the present concern -
that of adult/stranger-child assault. As an example , 
childr e n are shown through trainers' role-playing a situation 
in which an adult/stranger approaches a child with an offer 
of a ride in a car to buy something for the c hild . Children 
are then guided through s impl e problem-solving, shown the 
r ole-play situation again with an outcome such as the child 
running home to tell a parent (modeling). Children are 
t he n given the oppo rtunity to practice the appropriate 
response (behavioral rehearsal) . This program appears to be 
well developed, although data are not available. 
Safety with Strangers. This program was developed to 
train children i n appropriate respo nses to molestation 
situations d eali n g specif i cally with strangers . A stranger 
is defined as a person that both the child and his/her 
parents do not know. Program implementation consists of 
three phases: (a) pre-test, (b) training, and (c) post-test, 
usually o ne hour each on three different occasions . 
In all three phases children are shown the same series 
of slides depicting typical molestation situations and 
approaches. Wi th each sl ide c hildr en are given choices of 
what they would do in each situation. In the pre-test phase, 
no promptin g or cl ues are g i ven. In the training phase, 
children are s hown the most appropr i ate means of handling 
each situation by watching the trainers acting o ut the 
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appropriate response (modeling) with selected children. 
Children are then given the opportunity to practice these 
responses (behavioral rehearsal) . Post-test is conducted in 
the same manner as pre-test. 
To date, this program has been used with 369 elementary 
school children (K-5th grade) in Empire, California. Treatment 
effectiveness was determined by the use of an institutional 
cycle design (Campbell and Stanley, 1963). This program 
yielded the following conclusions: 
(A) Pre-test 
only 
(B) Pre-test of (C) Post-test of (D) 
PreLPost-test PreLPost-test 
- scores designated as (B) above were lower 
scores designated as (D) above 
- (C) scores were higher than (D) scores 
- (C) scores were higher than (A) scores 
Post-test 
onll 
than 
Thus, while there is some evidence that pre-testing increases 
post-test scores, all groups were positively affected by 
training. Further results are as follows: 
- All grades except 5th showed significant improvement 
- Males scored lower than females in 3rd, 4th and 5th 
grades. There were no significant score differences 
between sexes in Kindergarten, and in 1st grade, 
females scored significantly lower than males. 
- Children in higher grades gave more correct responses 
in both pre- and post-test situations. 
The present study involves modifying and evaluating the 
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"Safety with Strangers" program described above for another 
target population - deaf children. 
Sex Educatio n and the Deaf 
Deafne ss and isolation . Accordin g t o the National Cens us 
of the Deaf Populatio n (N.C.D.P.), as of 1974 t h e r were "13.4 
million persons with a hearing impairme nt and 1 .8 million 
can be c l ass ifie d as deaf" (Shein and Delk, 1974). "A hard 
of hearing p e r so n i s o ne who, ge n e rally with the us e of a 
h earin g aid, has r es idual hearin g s ufficie nt to e nabl e 
successful pro cessing of linguisti c info rmatio n thro ugh 
audition" (Report of the Ad Hoc Committee to Define Deaf 
a nd Hard of Hearing, 1975). Deafness can b e c ha r acterized 
as a h earing impairment so severe as to necessitate the use 
of a v isua l means of communication, i . e ., li pr eadin g or more 
commonly, sign l a nguage. Obviously, thi s style of communication 
t e nds to isolate the deaf from hearing persons. Subsequently, 
information that is available to hearing persons often does 
not r each the deaf. 
Language diffi c ulties manif es t the ms elves through the 
written word as well. Altho ugh the I .Q. of the average deaf 
person do es no t dif fe r significantly from that of the average 
hearing perso n, less than 10% of the deaf p erso ns 18 years 
or older can read at o r above the 8th grade l eve l (Trybus a nd 
Ka rchmer, 1977). Thi s lea ds educators of the deaf to 
11 priori ti ze" speech and l a nguage training to the exclusion 
of psychosexual deve l o pme n t (Fitz-Gerald and Fitz-Gerald, 
1977; Enterline, 1976). 
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Psychosexual d evel opment o f the deaf. Although the re 
is a paucity of resear c h mate rial regarding this aspect of 
deve l opme nt, a few facts are known. The naive te of deaf 
c hildren is generally characterized by generos ity, kindness, 
and trustfulness (Chaplin, 1957). Although these qualities 
are seen as desirable , th e y may also leave the deaf child 
mor e vulnerable to exploitatio n than the hearing child . 
"The literary stereotyp e of the trus ting dea f girl who may 
'ge t into trouble' seems to have some b as is in fact" 
(Chaplin, 1957). Fit z-G e rald a nd Fitz-Gerald (1978) assert 
that "the dea f c hild is more immature and c o nfuse d f rom a 
psychos exua l v i ewpoint because he/ s he does no t hear the 
innue ndos a nd t a boos r egardin g sexua l i ssues, no r has t h e 
verba l input (regarding) mal e a nd fema l e devel opme nt" 
(Myklebust, 1963) . Prevailing c ultural at titudes contr i but e 
to this problem in two ways. First, disabl ed persons a r e 
gene r a lly not seen as sexual b e ings . Second , deaf children 
are oft e n seen as "nasty " or " c rude" due to the ir explici t 
methods of communicat ing (signing, ges turin g, mimin g) . 
Muc h of this behavior is punished by adults, with the r esult 
that often questions are not aske d a nd sexual myt hs a nd 
mi s info rmat ion are not co rrected . Whil e concrete ideas a r e 
communicated quite eas ily in t hese ma nn er s , " abstr ac t 
concepts like mo the rhood , relationship, a nd pregnancy a r e 
not as eas ily unde r stoo d" (Fitz-Gerald et al., 1978) . 
This assertion is further supported by Grossman's fi ndin gs 
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(1972) tha t deaf co llege students (a) h ave less sexu a l 
knowl edge , (b) were more accepting of sexu a l myths, a nd 
(c) e n gaged in more sexual acti vity than the hearin g 
freshme n a nd sophomores with whom they were compared . 
Othe r comparison studies between deaf and h ear in g adults 
show t ha t deaf persons marry l ess often a nd divor ce more 
often a nd tend to h ave less stabl e marriages than their 
count e rparts (Shein & Delk, 1974). 
These data support the conc lus i o n that the socio-sexu a l 
immaturity in the d eaf population may s t em from communi cation / 
relating barriers . As pointed out above, t h e deaf person's 
pr imary communi cat i on tools a r e s i gni n g a nd pantomime . 
So, although the conte nt of sexu a l information should b e 
similar for the deaf and heari ng , the manne r in which the 
material is presented requires special at tention. 
Teaching strategies. In gene r al, teaching strategies 
for the deaf r equire a sensit i vity to the impairment as well 
as accurate top ic information. Materials need to be hi ghly 
visual. It is importa nt to r emember that although mos t deaf 
childre n under 17 r ead at app roximately the fourth gr ade 
l evel, they would find the conte nt of wr it t e n mat e r ial at 
that grade l eve l insulting. Enterline (1976) further s u ggests 
t h e following co ns ide r ation s in developing and improvin g 
programs for the dea f: 
1. Coordination between parents and t eache r 
. . . possibly through a study guide t o b e 
us e d at home by pa r ents with their child . 
2. Filmstrips are pre f e rred to motion pictur es 
b ecaus e the pace c an be controlled b e tt e r 
by holding a f r ame o r r eversing a frame ... 
(captioned film) would be ano ther e xcellent 
r esource. 
3. Curricula s ho uld be plan ned on a developme nta l 
basis , for a ll deaf c hildren in public schools 
rather than focusing o n o ne par ticular age 
group. 
4 . The metho d of instruct i o n s ho uld b e total 
communication; a combi nat i o n of speech, li p-
r eadin g , s i gning, finger spelling, and h earing 
aids. No deaf c hild s hould b e restricte d to 
one method. 
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Whe n dealing specifically with the s ubj ect of sexuality, 
the e duca tor must b e eve n more comfortable wi th h is/her 
sexual ity than whe n t eaching h earin g s tudents , due to t he 
graphi c ges turin g and acting o ut involved (Enter line, 1976) . 
The learning e nvironme nt must be open a nd accepting . In 
a ddit i on, as there a r e very few sex education mate r ials 
designed f o r the dea f, so c r eat i vity a nd adaptation skills 
are essential for the e ducat o r. 
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The Clarke School for the Deaf 11 growing up 11 program 
(Miller, 1969) provides an excellent (and rare) examp l e of 
sex e ducation curri c ulum for the deaf. This program follows 
a natural progression from sexual 11 facts 11 (anatomy and 
physiology) to more complex co ncepts such as r esponsibility 
and decision-making . Emphasi s is placed o n appropri ate a nd 
inappropriate choices regarding such issues as public 
demonstration of affection, avoiding and dealing with unwanted 
attention, a nd decisions involved wh en meeting strangers. 
The 11 gr owing up 11 program appears to have been published to 
show the need for, and a n example,of sexuality c urriculum . 
It was not designed nor conducted as a formal study and 
therefore offers only subjective ''resul ts 11 • 
Mille r ( 1969) reports an increase in comfort leve l in dis-
c ussin g sexuality issues and an increase in awareness r egard-
ing appropriate and inappropriate socio-sexual behavior . 
Miller sees this type of program as essential not only for 
the healthy sexual d eve l opme nt of the d eaf, b u t also essential 
fo r their protection . The need fo r p r ograms designe d to 
teach discrimination a nd appropriate behavior r esponses 
with strangers canno t be overemph asized . 
Safety with stranger s and the d eaf. As discussed earlier, 
it is impossibl e to det e rmine t he f r equency a nd severity of 
the problem of child sexual misus e . One of the attractions 
of the 11 Safety with Strangers" program is its simple, feasibl e 
impl e mentation. Thus, regardless of the scope of t h e problem, 
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thi s progr am t eache s c hildre n beha vioral r espo nses t o approaches 
from s trangers "just in case ." Further, a dapting t h is pr ogram 
fo r t h e d e a f has seve r a l a dva ntages f o r bo t h the traine r 
a nd the s tude nts. First , t h e use of s lides a l lows fo r a d equa t e 
time to be s p e nt o n e a c h s ituat i o n. Second, t h e use of t h e 
same s l i d es fo r pre -tes t , tr a ining , a nd po s t -test may allow 
fo r t h e r epeti tio n neede d fo r deaf learne r s. Third, the 
manua l directio ns a r e in s imple l a nguage appropr i ate fo r both 
e l eme ntar y a nd middl e school ch i ldr e n, thus makin g signi ng 
as well as o ral presentat ion r e l at i vely easy to implement. 
METHOD 
Subj e cts a nd Se ttings 
Da ta we r e coll ec t e d fro m f i ve Webs t e r Middle Sc hool 
students and e i ght 5th a nd 6th grade rs f r om Grover Cl evel a nd 
Ele me ntary Schoo l . All phases of the pr ogr a m t oo k pla c e in 
the stude nts ' r egul ar c l a s sroo m. All materia l was voiced 
by the author , with the homero om t each er ser vi n g as 
int e rpreter . All s ubj ects wer e e it her dea f o r ha rd of 
hearin g . Deaf i s d e fin e d a s . a h earing impairment s o seve r e 
a s to r equir e ma nual c ommuni catio n ( si gn l a n guage) . Ha rd 
o f h earing is a h ear i n g impairme nt seve r e e no u gh t o r equire 
ampli f i cat ion, ho wever, student s co mmunicat e verb a ll y . 
Additio nal de mogr aphic d a ta a r e pr e s e nte d in Tables 1 a nd 
2 . 
De velopme nt o f Ma terials a nd Tr a ining Procedures 
Mod ifying the "Safe ty with Stra n ger s" pr ogram r equir e d 
thre e phases . Througho ut a ll pha s es, three e l ementary 
educa t o rs a nd t wo certi f i e d inte rpreter s f o r t h e d e a f we r e 
consult e d t o ins ur e tha t the a uthor ' s modifi catio ns we r e 
appropriate. Th e f o llowing d escrib es the modificat i ons 
neces sary t o impl eme nt th e "Safe ty with Stra n gers " program 
with d eaf s t ude nts . 
Phase One 
Th e first c hange in program conte nt was tha t o f se l ec ting 
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Subject 
*M1 
M2 
**F1 
F2 
F3 
*Male 
**Female 
Table 1 
Webster Middle School Subject Data 
Hear i ng 
Impairment Years in School 
Deaf 7 
Deaf 7 
Hard of Hearing 
40 dB loss 9 
Deaf 10 
Har d of Hearing 
70 dB loss 10 
Language Spoken 
in Home 
English 
Laotian 
English 
English 
English 
Family Members Who 
Sign 
"Homemade" signs -
mother, 2 brothers 
"Homemade" signs -
father, mother, 2 
sisters 
NA 
"Homemade" signs -
mother, father, 2 
sisters 
NA 
,.... 
tv 
Table 2 
Grover Cleveland Elementary School Subject Data 
Hearing Language Spoken 
Subject Impairment Years in School in Home 
*M 1 Deaf 7 English 
M2 Deaf 7 English 
M3 Deaf 7 Spanish 
M4 Deaf 3 Portuguese 
M5 Deaf 7 Spanish 
M6 Deaf 7 English 
M7 Deaf 9 English 
**F 1 Deaf 7 Spanish 
*Male 
**Female 
Family Member Who 
Sign 
mother, father 
mother, father 
none 
none 
none 
mother, father 
mother 
"Homemade" signs -
mother 
I-" 
w 
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slides that were appropriate for each age group. For example, 
slides 1-18 were used with both elemeRtary and middle school 
students, but remaining slides depicted scenes that each 
age group would most likely encounter (Appendix A). Five 
generalization slides were shown in both pre- and post-test 
conditions. These slides presented situations identical to 
five previously shown slides, but the stranger was different . 
Students were not trained with these slides. 
Phase Two 
The deaf rely almost totally on visual stimuli in order 
to receive information from and about their environment . Thus, 
those slides presenting strangers talking to the student or 
vice versa were either omitted or changed to gestures 
indicating the same message such as "come here. " Scripts 
were developed for each situation using voice, signs, and 
role playing to describe what was going on. 
Phase Three 
The final modification can best be described as 
simplification. First, a method of identifying the degree 
of danger presented in each situation was developed. Each 
slide was categorized as either a) Calm- no apparent 
danger to the child, yet they must keep moving, b) Action -
danger may or may not be obvious, child moves away from the 
stranger regardless, and c) Fast Action - obvious danger, 
child runs from the stranger and toward other people. 
The second simplification process involves the format 
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of the a nswer s he e t itself. Since the students in the study 
r ead at or below the fourth grade level , each situation was 
specified o n the answer sheet by the s lide number a nd each 
l e tter choice o nly. Respo nse s were signed and d emonstrate d. 
Students we r e asked to circle th e best letter c hoice 
(Appendi x B). 
De sign 
Students were randoml y assigned to treatment gr o ups with 
stratification. At Webster, the teacher's aide wrote each 
student's name on a s lip of paper and put the hard of hearin g 
s tudents' names in one pile and the deaf in a nother. The 
author c hose o n e name from the hard of h earing, then one na me 
from the deaf a nd a fi nal name fro m the hard of hearin g . These 
three students became Treatment Group 1 , and the two remaining 
students were Treatme nt Group 2. At Cl eveland stude nts were 
a l so randoml y assigned by drawin g names out of a hat . Th e 
fi rst four names drawn b ecame Gro up 1 a nd th e r emainin g four 
students were Group 2. Th e program sequence is presented in 
Tables 3a and 3b. All students we r e pre-tested during Week 1 . 
Group 1 r eceived t r eatment during Week 2. Both groups we r e 
then post-tested during Week 3. Gro up 2 r ecei ved treatment 
durin g Week 4. Finally, both groups we r e given Post-test 2 
during Week 5 . With this design both gro ups received treatment 
(an e thical conside r a tion) a nd it could b e d e t ermined if 
pre-t es ting increased post-test scores. Answe r sheets were 
scored for individua ls as well as for the gr o up sco r es. 
Table 3a 
Pr ogram Sequence 
Webster 
Week 1 Week 2 Week 3 
Group 1 T W TH F T TH T W TH F 
Pre- test Treatment Post- test 1 
Group 2 T W TH F M T W TH F T W TH F 
Pre- test - Post-test 1 I 
Program Days 
Week 4 
M T W TH F 
-
T W 
Treatment 
Week 5 
T W TH F 
Post- test 2 
T W TH F 
Post- test 2 
--
f-1 
Q) 
Table 3b 
Program Sequence 
Cleveland 
Week 1 Week 2 Week 3 
Group 1 M w F T F M W TH F 
Pre- test Treatment Post- test 1 
Group 2 M W TH F M T W TH F M W TH F 
Pre- test - Post-test 1 
Program Days 
Week 4 
T F 
-
w F 
Treatment 
- - - - -
Week 5 
T W TH F 
Post - test 2 
T W TH F 
Post-test 2 
--- ----
f--1 
-J 
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Procedure 
Throughout all phases students were seated at their 
homeroom desks. Pre- and post-test phases lasted 50 minutes 
each for all groups. Each training session lasted 1 hour 
on three different days for all groups (See Tables 3a and 
3b). 
Pre-test and Post-test 
Students were seated in a semi-circle facing the projector 
screen. They were handed answer sheets and given the following 
instructions both verbally and signed: 
"The program we are going to begin today is about 
meeting strangers. The first thing we are going to 
do is find out how you would act if a stranger came 
up to you . I am going to show you many ways in which 
a stranger might come up to you and see how you would 
act each time. As you know, there are many things 
you could do if a stranger came up to you. Some of 
these things are better than others. For the next 
45 minutes I will be showing you pictures of strangers 
in different situations. During each slide, I want 
you to pretend that stranger is looking at you and 
talking to you. Each of you should have a piece of 
paper that looks like this (hold up multiple choice 
answer sheet). After each picture I am going to read 
five or six choices of things you could do in that 
situation. I will say the name of the letter, A, B, 
C, D, E, or F, before each choice. I want you to 
circle the letter of the answer that is best. If 
I asked you 'What is your favorite animal?', and the 
choices were A) cat, B) dog, C) horse, D) mous e, and 
E) I don't know, and your favorite animal is a cat, 
you would circle the letter A (demonstrate) . If 
you didn't know what your favorite animal was, you 
would circle the letter E (demonstrate). Now, be 
careful and mark ONLY ONE LETTER for each question. 
Are there any questions?·" 
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At both Webster and Cleveland, the homeroom teacher, 
serving as interpreter, stood in front of the class, to the 
left of the screen. The author was positioned at the slide 
projector and voiced all material. 
different at the two school sites. 
Style of presentation was 
At Webster, the letters 
"A" , "B", "C", "D", "E", and "F" were written on the blackboards 
in front of and to the right of the students . Slides were 
shown one at a time, and as each alternative answer was r ead 
(voiced), the interpreter would stand in front of the letter 
choice on the blackboard. At Cleveland, logistics (lack of 
wall space, limited signing ability, shorter attention span) 
dictated a different approach. Slides were shown one at a 
time. The teacher and teacher'saide would sign and role 
play each stranger approach and its alt e rnatives. Each 
situation and its alternatives were voiced and signed (and 
role played) as many times as necessary, with an average of 
1.5 repetitions . Pre -tes ting last ed 50 minutes . Answe r 
sheets we r e coll ect e d and training was scheduled for the 
followin g week. 
Trainin g 
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Groups 1 and 2 were trained o n Wee ks 2 and 4, respect ive ly , 
with the group not b e ing trained spending th e hour in the 
library. Students were seated at their desks , faci n g the 
proj ector screen. All instruc tions were voiced by the author 
and signed by the homeroom t eacher. Training consisted of two 
components. The first involved d ef ining a stranger and the 
second involved identifying and practic ing the most appropriate 
r espo nse for each mo l ester situat i o n . 
Defining a stranger . Students we r e g ive n the foll owin g 
info rmati o n a bout stran gers: 
Before we discuss what to do when a stranger approaches 
you, I think it is very important for us to agr ee o n 
what a stranger is. A stran ger i s a p e r son you and 
your parents do n't know. For exampl e , a man you see 
at a park every day is still a stranger . So meone who 
says they know your parents, but you have never seen 
b e for e i s a stranger. Strangers can b e men o r wome n, 
they can be young or old, they can b e dressed s l oppy 
a nd dirty, or they can b e dressed nice ly . However 
they look a nd whatever they say to yo u, a person i s 
a stranger if yo u a nd your pare nts don' t know them. 
2 1 
At t hi s point , stud ents were asked to describe a 
stran ger. Corr ect r espo nses we r e praised e . g., "good a nswer, " 
"that's ri ght ," "yo u know what a st ranger i s, ri ght ?" . 
Inco rrec t r espo nses elicited repetition of the definition 
a nd a n ew example. Children were t hen asked to gi ve other 
e xampl es of strangers . Wh en students appear e d t o unde r stand 
the co ncept of a stranger b e ing a person both the student 
a nd hi s/ h e r pa r e nts didn' t know , a nothe r description was 
a dde d: 
Ano ther thing to r e me mbe r i s that no t a ll s trangers 
are bad; mos t a r e nice people. But t h ere are some 
strangers who mi ght wa nt to hurt or take advant age 
of yo u. You s ho uld never take the c hance a nd try t o 
fi gure o ut if a stranger i s good o r bad. There is 
no way to k now for s ure, and you never know what 
could happen. We will be teaching yo u exactly what 
t o do i f a str a nge r s hould appr oach yo u. 
Agai n, c hilJre n were asked to describe a st ranger. When 
trainers were confident that students could a dequ ately d escr ib e 
and define a stranger, the second training compo ne nt was 
implemented. 
Ide ntify ing appropriate r espo nses: safety/ d a n ger 
discrimina tio n. Th e following script describes three l evels 
of safety t o help stude nt s ide nti fy the appr opriate r esponses: 
Now that you have l earne d what a stranger is, 
we will b e talking about three ways to act when 
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a stranger approaches you . Do you know what Calm is? 
Calm means you can be pleasant, but still alert. 
(Appear undisturbed, but responsive to what is 
going on around you.) Can someone show me Calm? 
(Have child demonstrate while you talk to her or 
him . ) When a stranger walks by you, smiles, or 
says, "Hello, 11 and keeps walking, you can be 
Calm, smile, say ' 1Hello," and keep walking . A 
.. 
t 
second way we can act when a stranger comes up 
to us is Action. Do you know what Action means? 
Action means you move away from the stranger. 
(Demonstrate) Can someone show me Action? (Have 
child demonstrate.) Now, when a stranger is 
threatening you, or trying to grab you or hurt 
you, you should take Fast Action. Run away from 
the stranger as fast as you can and toward other 
people. Run toward your teacher, your parents, 
a police officer . . . 
Presenting the individual slide situations . The 
training procedure was described to the students as follows: 
Now we are going to look at a lot of different 
situations that might happen with strangers. I 
will tell you if a situation is a Calm, Action, 
Fast Action situation. I will also tell you 
what the safe things to do are each time. Then 
you will get to practice doing the safe things. 
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Here is the first situation. (Turn on the slide 
projector, show Slide 1). This is a Calm situation. 
Here is the thing you should do in this situation. 
(Demonstrate. Refer to the pre-test answers for 
the correct behavior. The best answer is indicated 
by the number "2" in front of it.) If you do this 
you will be safe and avoid any danger to you. 
Okay, now tell me what you would do in this situation. 
(Children would then repeat the correct answer.) 
Approximately every fourth slide, students were asked 
rather than told if a situation was Calm, Action, or Fast 
Action. 
Practicing the safe responses. Children were given 
the following directions regarding the behavioral rehearsal 
segment of the program: 
Now t hat you have learned the safe response in 
this situation, it is time to practice it. I'm 
going to ask you to pretend that your teacher 
is the stranger and one of you is the child the 
stranger is looking at and talking to. 
Practice was carried out in front of the projected 
picture of the situation being considered. There were three 
variations of practice . Half of the time the homeroom teacher 
was the stranger and the other half of the time one of the 
children played the stranger. This kept more children 
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participating as well as providing more variety. The third 
variation involved switching the situation in terms of 
safety/danger factors. For example, a situation would be 
shown which was a Calm situation (stranger smiling and say ing 
"hello") and then as the stranger approached, (s)he would 
switch to a Fast Action situation (stranger would fo l l ow the 
child or try to grab the child). This method was added 
because deaf c hildre n learn b e havior almost exc lusively by 
imitation, so simply mimickin g was controlled for by s witching 
the a pproach o n approximately every third stranger approach 
situation. Extra pra i se e . g ., ("Th at was great ! We tried 
to fool you! You made the right dec i sion!") was given for 
the correct response since the c hild was not mere l y imitating 
the trainer role pl ays , but having to ma k e a decision a nd 
react appropriately without prompts . The other children we r e 
asked to describe the correct response af t e r i t was carr ied 
out. If the s tudent r esponded incorrectly, the a utho r role 
mode l ed the correct r esponse. If the s tudent stil l responded 
incorrectly, (s)he was physical ly guided through the 
rehearsal. This process was cont inue d throughout all slid e 
situations, with each c hild havi ng several opportunities 
to practice the appropriate behav i o r. 
Re s ults 
Ans we r s h eets were sco r e d by giving 2 points for the 
answer that was bo th the safest a nd most socially appropriate, 
with a maximum of 60 poss ibl e for Webster students and 50 for 
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Cleveland students. One point was c r e dited for the cho i ce 
that was safe, but not necessarily socially appropriate, 
e.g . , running away when a stranger "smiles and keeps walking . " 
All others we re scored 0. 
Webster Middl e School scores (see Tables 4a and 4b) 
indicate t hat treatment was effective for all sub jec t s . 
Visual inspection suggested that there were dramatic increases 
in correct r esponses f r om baseline t o post-test 1 (or 2 ). 
Group 1a pos t -tes t sco res r e mained extremely constant 
r elative to post-test 2 indicating Ss retained t h e 
information and Gro up 2a scores did not improve s igni ficant l y 
from baseline to post-tes t 1 s u gges ting t h at there was littl e 
if a ny prac tice effect. All da ta support the conclusion 
that sco re improvement s resulted fr om the treatment program 
and no t from repetition nor passage of time . Scores on 
the generali zation sco res were consiste n t wi th the above 
findings showing impro vement with treatmen t . 
The r esults at Cleveland Elementary School indicate 
that the treatment was not effect i ve (see Tables 5a and 5b) . 
Gr oup 1b mean sco r e shows a n increase of 14 points from pre-
to post-test 1 , but a d ecr ease of 4 points from post-test 
1 to post - test 2, with a n overall score increase of o nl y 10 . 
Group 2b s hows an improveme n t (withou t training of 7 . 25 
from pre- to post-test 1 and an increase of 5 poin ts f r o m 
post-test 1 o r post-test 2 (after training) resulting in a n 
overal l inc r ease of 12 . 25 po ints, most of which occu rred 
b efore treatment . 
Group 1a 
Mean Scores 
Group 2a 
Mean Scores 
Week 1 
Pre- test 
19 
34 . 5 
---
Table 4a 
Webster Middle School Group Scores 
Week 2 
Treatment 
25 Point 
Increase 
5.5 Point 
Increase 
---------
- - --
Week 3 
Post-test 1 
44 
40 
-- ~-- ~-
- ----- - --Not trained in this phase 
~, 
Week 4 
Treatment 
1 Point 
Increase 
--------- -
13 Poin t 
Increase 
Week 5 
Post- test 2 
45 
53 
t\j 
0) 
Table 4b 
Webster Middle Schoo l Individual Scores 
Gronp 1a 
Week 1 Week 2 Week 3 
Pre- test Treatment Post- test 1 
*M 14 24 Point 38 1 Increase 
M2 12 36 Point 48 
Increase 
**F 31 15 Point 46 1 Increase 
Group 2a 
F2 33 6 Po i nt 39 
Increase 
-----
F3 36 5 Point 41 
Increase 
------
* Male 
** Female 
- ---Not trained in this phase 
Week 4 
Treatment 
2 Point 
Increase 
------
4 Point 
Increase 
------
4 Point 
Decrease 
------
17 Point 
Incr ease 
8 Point 
Increase 
- 1 
Week 5 
Post- test 2 
40 
52 
42 
56 
49 
1:\J 
--J 
Table 5a 
Grover Cleveland Eelementary School Group Scores 
Group 1b 
Mean Scores 
Group 2b 
Mean Scores 
Week 1 
Pre- test 
9.25 
14 
Week 2 
Treatment 
14 Point 
Increase 
7 .25 Point 
Increase 
--------Not trained in th i s phase 
Week 3 
Post-test 1 
23 . 25 
21.15 
I 
Week 4 
Treatment 
4 Point 
Decrease 
------
5 Point 
Increase 
------
l lJ 1 
Week 5 
Post- test 2 
19.25 
26.25 
1\J 
00 
Table 5b 
Grover Cleveland Elementary School Individual Scores 
Group 1b 
Week 1 Week 2 Week 3 Week 4 Week 5 
Pre- test Treatment Post-test 1 Treatment Post- test 2 
M1 I 15 21 Point 36 10 Point 26 Increase Increase 
--- ---
I M2 I 10 I 30 Point I 40 I 1 Point 
41 
Increase Increase 
------
I M3 I 0 I 7 Point I 7 I 6 Point 
1 
Increase Increase 
------
j 
M4 I 12 I 2 Point I 
10 1 Point 9 
Decrease Increase 
- -----
Group 2b 
I M5 I 6 I 20 Point I 26 5 Point 31 Increase Increase 
------
M6 I 26 I 1 Point 25 2 Point I 23 Decrease Decrease 
------ 1:\:) 
(.0 
M7 I 12 I 9 Point I 21 I 18 Point I 12 Increase Increase 
------
IT1i1 
F1 
- - -
* Male 
** Female 
Week 1 
Pre- test 
12 
--- - Not trained in this phase 
Table 5b (continued) 
Week 2 
Treatment 
1 Point 
Increase 
Week 3 
Post-test 
13 
-
..... 1 
Week 4 
Treatment 
1 Point 
Decrease 
Week 5 
Post-test 
12 
w 
0 
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Individual scores of Group 1b revea l that Subject M2 
was the o nly s tude nt to greatly improve (by 30 points) 
after treatment and remain co nstant at post-test 2. Subjects 
M1 and M3 show slight improvement af t er training, but a 
dec r ease at post-tes t 2 of 10 points and 6 points, 
respective ly. Th e remainin g s ubj ect, M4 , showed a 2 point 
decrease after treatment and a 1 point d ecr ease at post-test 2 . 
Group 2 indivi dual scor es are s imilar. Again, o nl y 1 
subject (M7 ), s howe d improveme nt after training (18 points), 
but he a l so had a 9 po i nt increase from pre- test to post-test · 
without treatment. Subj ects M6 and F1 s how sco r e decreases 
of 2 points a nd 1 poin t, respectively, afte r treatment. 
Fina lly, s ubject M5 s hows a 5 point improvement after 
treatment , but a 20 point increase f r o m baseline to post- test 
1 (without treatme nt). Again, generalization sco r es were 
consisten t wit h both group and individual scores , s howi n g 
that the treatment was not effective at Cl evel a nd. 
DISCUSSION 
Whe n comp a rin g the t wo set s of scor es it is clear t h a t 
th e ''Safe ty with Stra nger s '' program was v ery effective wit h 
t h e We bs t e r Middle School s tudents, while t here was no 
treatment effec t wi th the younger Cl evel a nd stude n ts. 
The f ollowin g p r obl ems i n me thodology a nd t h e limitat i ons 
of yo unger c h i ldre n 's r espo nses ma y accoun t for t h e Cleveland 
r esult s : a) a muc h s h ort e r at t e ntio n s p an, b) less ability 
t o ma k e discriminations between safe a nd unsafe s i t uations, 
c ) in ability to make f ine d i scr i minat i o n s b etween r espo nse 
c ho i ces, e . g . , "wa lk away '' vs. "run a way " , d) differ e n ces 
b etween Webster a nd Cl eve l a nd teacher's presentation of 
r espo nse c ho i ces dur i ng pre- and po s t- test conditions . 
Cer tain modi f i cat i o ns coul d make t h e "Safety with 
Str a nger s" progr am as e f fec t ive with younger deaf chi l dren 
as it was wi th t he middl e schoo l s tude n ts . The behavior 
r esponse c ho i ces s hou l d b e simpli f i ed i n two ways . First, 
each s lide situ ation might offer onl y 3 c ho i ces r a t her than 
5 o r 6 c ur r e n t l y used. Second , each of these 3 choices 
s ho u l d be s i gni fica nt l y d i ffe r ent f r om each other . I n this 
way , stude n ts wo ul d not be r equire d to at t e nd to each slide 
as l o n g a nd t hey would be l earning g r oss d i scriminat i on 
s kill s whic h are more appr o priate t o t he ir f unctioning l evel . 
To f urt h er help students d i scern each letter response, each 
l etter s hou ld be ei ther o n t h e bl ackboard , o n p i eces of paper 
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on the wall, or held up before each respons e is described 
o r role-played. The modifications suggested above would 
actually yield a separate package specifically designed 
for 5th and 6th grade d eaf students. Two additional 
modifications would be fo r future trainers to be s killed 
in sign language and to conduct the training in pairs as i n 
the Empire School progr am. This would allow the homeroom 
teacher freedom for other activities while cont r ollin g 
for teacher variables. 
Since the current "Safety with Strangers" p r ogram 
seems to b e effective in teaching middle school age 
c hildren appropriate, safe responses to s tranger approaches, 
r eplication of these f indings should be attempted. 
Suggestions for further research in this area wou ld be to 
a) continue to modify a nd improve the "Safety with 
Strangers 11 program for the age groups discussed above (5th -
8th grade), b) adapt a nd expand the program fo r even younger 
deaf children, c) develop a similar program for deaf high 
school students dealing not only with behavioral responses 
to approaches from strangers, but also appropriate behavioral 
responses to unwanted attention and affection f r om their 
dates and boy/girlfriends. 
Finally, given the very low pre-test scores obtained 
in this study, it is clear that deaf a nd hard of hearin g 
children need to receive the same information, coping skills, 
and defense strategies as their hearing counterparts . 
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Appendix A 
Slide Situations 
Webster Middle School and Grover Cleveland Elementary 
School 
1 . Pretend you are walking down the street, and a stranger 
walks toward you, looks at you and smiles . Would you: 
**A) Smile and keep walking 
B) Stop and see what he wants 
C) I don't know 
*D) Ignore him and keep walking 
E) Go with him 
F) Run away 
2. Pretend you are walking down the street, and a stranger 
walks toward you, looks at you, smiles and says "Hello." 
Would you: 
**A) Smi l e and keep walking 
B) 
C) 
*D) 
E) 
F) 
* 1 point 
** 2 points 
Stop and see wha t h e wants 
I don't konw 
Ignore him and keep walking 
Go with him 
Run away 
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3 . Pretend you a r e walking down the street a nd a stran ger 
comes up to yo u a nd wants you to wa lk with him. Would 
you: 
*A) Smile and k eep walking 
B) Stop to see what he wants 
C ) I don ' t know 
**D) I gnore him and keep walking 
E) Go with him 
F) Run away 
4 . What i f t h e stranger offered you money to walk with him? 
Would you: 
*A) Smile a nd k eep walking 
B) Stop a nd wee what h e want s 
C) Grab the money and run 
**D) Ignore him a nd keep walki ng 
E) Go with him 
F) I don 't know 
5. Pretend you are walking down t h e st r eet, and a stranger 
wan ts you to come in hi s ho use with h i m. Would you : 
A) Smil e a nd k eep walking 
B) Stop and see what h e wants 
**C) I gnore him and k eep walking 
D) I don't know 
E) Go wit h him 
*F) Tel l him "no" 
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6. What i f the stranger offered you money to come in hi s 
house. Would you: 
A) Smile a nd keep walking 
B) Grab the money and run 
**C) I gnor e him and keep walking 
*D) Te ll him "no" 
E) I do n't know 
-
F) Go with him I 
7. Pretend you are walking down the street, and a stranger 
comes up t o you a nd wants you to ride in his car . 
Would you: 
A) Smile a nd keep walking 
B) Go wit h him 
*C) Tel l him "no" 
**D) Ignore him and keep walking 
E) I do n' t know 
F) Stop and see what he wants 
8. What if a s trange r offered yo u money to ride with him? 
Would you: 
A) Go with him 
B) I don't know 
C) Grab the money a nd run 
**D) Igno r e him and keep walking 
E) Stop a nd see what h e wants 
*F) Say "no" 
40 
9. Pretend you are walking down the street a nd a stranger 
in a car stops next to you a nd "says" cmm HERE a nd 
opens the door. Would you: 
A) Close the car door 
B) Go with him 
**C) I gno r e him and keep walking 
D) I don 't know 
*E ) Say "no " 
F) Stop a nd smi l e 
10. Pre t e nd you are walking down the s treet and a stranger 
in a car stops n ext to you and yells ANGRY "get in!" 
Woul d you: 
A) Beat him up 
**B) I gno r e him and run away 
*C ) Say " no" 
D) Go with him 
E) I don't know 
F) Stop a nd see what he wants 
11 . What if a stran ger ge t s out of hi s car ANGRY and comes 
toward you . Would you: 
A) I don't know 
B) Stop a nd see what he want s 
**C) I gnore him a nd run away 
D) Smile a nd keep walking 
*E) Say "no " a nd run away 
F) Go with h im 
[ 
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12. Prete nd you are outside a nd a man in a car s t ops near 
you and s hows you a kit ten. Would you : 
A) See if he wants t o give i t away 
B) I do n't know 
**C) Ignore him a nd keep walking 
D) Stop and see what he wants 
E) Gr ab the ki tten and run 
*F) Smile a nd keep walking 
13. Pretend you are at a park and have to use t he bathroom. 
A man standin g n ear the door wants you to come in the 
bathroom with him. Would you: 
*A) Ignore him and walk away 
B) Wa it a nd see what he · wants 
C) I gno re him a nd go in t o u se the bathr oom 
D) Go with him 
E ) I don't know 
**F) Run away a n d go tell your friends or 
parent(s) 
14. Pretend you are walking do wn t h e st r eet, and you notice 
a stranger fo l lowing you on foot . Would you : 
A) Stop a nd see what h e wants 
*B) Keep walking 
C) Walk back toward the ma n 
D) I don't know 
**E ) Run toward other people 
F) Beat him up 
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15. Prete nd you are walking down the s treet, and you notice 
a stranger following you in a car . Would you: 
*A) Turn a nd walk in the opposite direction 
B) I don't know 
C) Keep walking 
D) Let the car catch up a nd wee what he wants 
E) Walk back to the car and see what he want s 
**F) Run to where the r e are other people 
16. Prete nd yo u are outside when a man wi t h a bag of cooki es 
stops n ext t o you in h is car and offers you some . 
Would you: 
A) Gr ab t he cookies and run 
**B) I gnor e h i m a nd k eep walking 
C) Take a cookie and walk away 
D) I don't know 
*E ) Shake your head " no" a nd keep walking 
F) Stop and see what he wants 
17. Pretend you are walk in g down the street, a n d a stranger 
on a motorcycle offers you a ride on the back . Would you: 
A) Go with him 
B) I don't know 
C) Go pus h him off the motorcycle a nd run away 
D) Go with him on l y if he had a helmet yo u 
could wear 
**E) I gno r e him and wal k away 
*F) Shake your head "no" a nd walk away 
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18. Pretend you are wa lking down the s treet, and a stranger 
o n a motorcycle offers you mo ney to go for a ride with 
him . Would you: 
A) Go pus h him off the motorcyc l e and 
run away 
*B) Shake your h ead "no" a nd walk away 
C) I don't know 
.... 
D) Grab the money a nd run b 
**E) Igno r e him a nd walk away 
F) Stop and. see what h e want 
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(Webester only) 
19 . Pretend you are sitting alone at McDonald's o r some 
other hamburger place in town, it's very crowded, and 
a stranger smiles and sits down beside you. Would you: 
**A) Smile and keep eating 
*B) Ignore him a nd keep eating 
C) I don't know 
D) Get up a nd move to another table 
E) Grab your food and run home 
20. Pretend you are sitting alone at McDonald's or some 
other hamburger place in town, there are a lot of empty 
tables, and a stranger smiles and sits down beside you . 
Would you: 
A) Smile and keep eat ing 
**B) Get up a nd move to another tabl e 
C) Grab your food a nd run home 
*D) Ignore him and keep eat ing 
E) I don't know 
21 . Pretend you want to go somewhere that is very far to 
walk. Would you: 
*A) Take a bus 
B) Hitchhike 
C) Walk anyway 
D) I don't know 
**E) Ask someone you know or your parents 
for a ride 
[ 
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22. Pretend you are with your friends, and they want you 
to hit c hhike with them to a store. Would you: 
*A) Te ll them "no" 
B) Hitchhike with them 
**C) Try to talk them into walking o r taking 
t he bus 
**D) Ask someone you know, or your parents for 
a ride -
' 
E) I don't know 
23. Pretend you are with your friends, and they want you 
to hit chhike with them- they are teasing you and cal ling 
you "chicken." Would you: 
A) I don't know 
**B) Try to talk them into walking or taking 
the bus 
C) Hit c hhike with them 
**D) Ask someone you know, or your parents for a ride 
*E) Tell them "no" 
24 . Pretend you are riding a bus, it is very crowded, and a 
stranger smiles and sits down beside you. Would you: 
A) Move to another seat 
B) Get off the bus as soo n as you can 
and run home 
C) I don't know 
**D) Smile, then turn away 
*E) I gnore him 
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25. Pretend you are riding the bus, there are many empty 
seats a n d a stranger smiles and sits down beside you. 
Would you: 
*A) Ignore him 
B) Smile and turn away 
C) Get off the bus as soon as you can 
and run home 
-
**D) Move to another seat l'. 
E) I don't know 
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Generalization Slides (Webster) 
26. Pretend you are walking down the street, and a stranger 
walks toward you, looks at you and smiles. Would you: 
**A) Smile and keep walking 
B) Stop and see what he wants 
C) I don't know 
*D) Ignore him and keep walking -l 
E) Go with him 
F) Run away 
27. What if the stranger offered you money to walk with 
him? Would you: 
*A) Smile and keep walking 
B) Stop and see what he wants 
C) Grab the money and run 
**D) Ignore him and keep walking 
E) Go with him 
F) I don't know 
28 . Pretend you are outside and a man in a car stops near 
you and shows you kitten. Would you : 
A) See if he wants to give it away 
B) I don't know 
**C) Ignore him and keep walking 
D) Stop and see what he wants 
E) Grab the kitten and run 
*F) Smile and keep walking 
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29 . Pr etend you are wa lking down t h e s treet, and a strange r 
o n a mo torcycl e offer s you a ride on the back. Wou ld 
you: 
A) Go with h im 
B) I don't know 
C) Go push hi m off the motorcyc le a nd run 
away 
D) Go with h i m o nly if he had a h elmet you 
could wear 
**E) 
*F) 
I gnore him a nd walk away 
Shake you head 11 n0 11 and walk away 
3 0 . Pretend you are with your friends , and they want you 
to hitchhike with them to a store . Wo uld you : 
*A) Tell them 11 n0 11 
B) Hitchhike wit h t he m 
**C) Try to talk them into walking or t aking 
t he bus 
**D) Ask someo ne yo u know, o r you r parent s f o r 
a ride 
E) I don't know 
49 
(Cleveland only) 
19. Pretend you are outside and a man in a car stops near 
you and shows you a balloon. Would you: 
A) 
B) 
**C) 
D) 
E) 
*F) 
See if he wants to give it away 
I don't know 
Ignore him and keep walking 
Stop and see what he wants 
Grab the balloon and run 
Smile and keep walking 
20. Pretend you are outside when a man with some stuffed 
animals stops next to you in his car and offers you 
one . Would you: 
A) Grab the stuffed animal and run 
**B) Ignore him and keep walking 
C) Take a stuffed animal and walk away 
D) I don't know 
*E) Shake your head "no" and keep walking 
F) Stop and see what he wants 
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Generalization Slides (Cleve l and) 
21. Pretend you a r e walking down the st r eet, and a stranger 
walks toward you, looks at you a nd smil es . Wo u ld you : 
**A) Smile and keep walkin g 
B) Sto p and see what he wants 
C) I don't know 
*D) Ignore him and keep walk i ng 
E) Go wit h him 
F) Run away 
22 . What i f the stranger offered you money to walk with 
him? Would you: 
*A) Smile an d keep walking 
B) Stop a nd see wh at he wants 
C) Grab t he money and run 
**D) I gnore him and kee p walkin g 
E) Go with him 
F) I don't know 
23. Pretend you a r e o utsi de and a man in a c a r stops near 
you and s hows yo u a kitten. Would yo u: 
A) See if he wants to give it away 
B) I don't know 
**C) I gnor e him and keep walking 
D) Stop a nd see what he wants 
E) Grab t he kit ten and run 
*F) Smile a nd keep walking 
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24 . Pretend you are walking down the street, and a stranger 
on a motorcycle offers you a ride on the back . Would 
you: 
A) Go with him 
B) I don ' t know 
C) Go push him off the motorcycle and 
run away 
D) Go with h im only if he had a helmet 
you could wear 
**E) Ignore him and walk away 
*F) Shake your head "no" and walk away 
25 . Pretend you are outside when a man with some stuffed 
animals stops next to you in his car and offers you 
one. Would you: 
A) Grab the stuffed animal a n d run 
**B) Ignore him and keep walking 
C) Take a stuffed animal and walk away 
D) I don't know 
*E) Shake your head " no" and keep walking 
F) S t op a nd see what he wants 
Appendix B 
Answer Sheet 
1. A B c D E F 
2. A B c D E F 
3. A B c D E F 
4. A B c D E F 
5 . A B c D E F 
6 . A B c D E F 
7. A B c D E F 
8. A B c D E F 
9. A B c D E F 
10. A B c D E F 
11. A B c D E F 
12. A B c D E F 
1 3 . A B c D E F 
14 . A B c D E F 
15. A B c D E F 
16. A B c D E F 
17. A B c D E F 
18. A B c D E F 
19 . A B c D E F 
20 . A B c D E F 
2 1. A B c D E F 
22 . A B c D E F 
23 . A B c D E F 
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24. A B c D E F 
25. A B c D E F 
26. A B c D E F 
27 . A B c D E F 
28. A B c D E F 
29. A B c D E F 
30. A B c D E F 
